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Reading, Writing, and Vocabulary:  The Keys to Learning Content at Any Level
What the Reading Research Tells Us:
· The bulk of older struggling readers and writers can read but cannot understand what they read.
· Many excellent third grade readers will falter or fail in later-grade academic tasks if the teaching of reading is neglected in the middle and secondary grades.
· The two most critical elements needed to learn to read are vocabulary and prior knowledge/experience.
· It is never too late to teach a student to read!
The Big “5” Elements of Reading
   Learning to Read:  PreK-3                         Reading to Learn:  4-12 and beyond
There are five essential components of effective reading instruction. To ensure that students learn to read well, systematic and explicit instruction should be provided in these five areas:
1. Phonemic Awareness—the ability to hear, identify, and manipulate the individual sounds (phonemes) in spoken words.  
2. Phonics—the understanding that there is a predictable relationship between phonemes (the sounds of spoken language) and graphemes (the letters) that spell words. 
3. Vocabulary—development of stored information about the meaning and pronunciation of words necessary for communication.  There are four types of vocabulary:  listening, speaking, reading, and writing
4. Fluency—is the ability to read text accurately and quickly.  Fluent readers recognize words and comprehend at the same time.  Fluency provides the bridge between word recognition and comprehension.
5. Comprehension—understanding, remembering, and communicating with others about what has been read.  Comprehension strategies are a set of steps that purposeful, active readers use to make sense of text when they read. 
The Silent 6th element is writing! Students should write in every content every day.

Reading is NOT a natural ability:
“That the brain learns to read at all attests to its remarkable ability to sift through seemingly confusing input and establish patterns and systems.  For a few children, this process comes naturally; most have to be taught.”                      David Sousa, 2005

“Research has shown that academic vocabulary, in particular, is one of the strongest indicators of how well students will learn subject area content when they come to school.  The relationship between academic vocabulary and academic achievement is well established.”                                                                                     Dr. Robert J. Marzano

Remember:
· Every content area has its own vocabulary and style of being read.  
· As you teach your content, make sure your students understand the words that you as a scientist, historian, mathematician, musician, etc. know are important to be successful in your subject.  
“The implication for teaching is strong: It takes more than definitional knowledge to know a word, and we have to know words in order to identify them in multiple reading and listening contexts and use them in our speaking and writing.”                                                                                   Janet Allen, 1999

The Three Levels of Vocabulary Comprehension
There are three levels of vocabulary comprehension:
1. Established:  Students know the word easily and rapidly.  It is part of their prior knowledge and can be used to begin building on new word recognition. (trip)
2. Acquainted:  Students recognize the word and understand the basic meaning.  The word is partially understood but clarification is needed.  (journey)
3. Unknown Words:  This is a new word and the meaning is not known.  The word is not in the oral or reading vocabulary of the students, but the new word represents known concepts. (expedition, Odyssey) 

Writing to Learn
“Writing to learn is not about crafting your own narratives or poems…not about creating beautiful objects with words; it’s about using writing…as a tool for thinking.”  (Zemelman, 103) 
Why Write to Learn? 
Students use this kind of writing in order to 
· process information, 
· develop their thinking, 
· learn new content, and 
· synthesize new concepts.  
Since the purpose of writing to learn is to assist students in assimilating and remembering information, the audience for these pieces is the learner himself. 

“The challenge for the content area teacher is to determine what strategies will help students acquire the content knowledge while managing the wide range of differences in reading achievement.”  						David Sousa, 2005

Try These “5” Literacy Strategies
1.  Learning Walls—are not cute posters or letters of the alphabet.  They are intentional attempts to use the power of visualization as a part of a long term memory for students.
· Generate a list of essential words (the verbs), concepts, formulas, or whatever is critical that students know and remember in your content area
· Include only essential words, etc. and add information gradually
· Practice and refer to this information and how it can be used daily.  
· Make sure that what you want them to know is used and spelled correctly in their work
· Create a chart/format/list for important information
· Try using the same color for words that share the same concept and change colors when the theme, chapter, area of study changes.  Remember:  the brain research shows that the brain thinks in odd numbers, color, location, and pattern.
· Place the information in a prominent place in your classroom.  It does not have to be a wall.
Make the Word/Learning Wall Interactive:  Word/Learning Wall Activities
1. Word Hunt – Look on wall for particular words related to another word/concept or matching given criteria.
2. Rivet – Teacher draws spaces for words, fills in one letter at a time until students recognize the word.
3. Memory – Cover the word wall, divide class into teams.  Team members work together to see who can remember the most words in five minutes.
4. Partner Quiz – Randomly give out the letters of the alphabet.  Student groups read and define all the words on the word wall that begin with that letter.
5. Read My Mind – Students number paper 1 to 5. Teacher gives 5 clues for a particular word on the word wall.  Students write down the word.  They may keep the same word or change to a different word led by the clues.  The winner is the student who chose the correct word on the earliest clue.
6. Telephone Game – Student at head of each row chooses a word from the word wall and whispers the definition of the word in the ear of the next student.  This student, in turn, whispers the heard definition to the next student.  The definition is passed in this way until it reaches the last person.  This person announces the definition heard and compares it with the correct definition.
7. Word Up! – Students choose a word from the word wall and complete the following to be shared with the class:
Word – What it is – What it isn’t – Synonym – Antonym – How is it used
8. Pass Along –Each student writes a simple phrase using a word from the wall.  He/she then passes the paper to another student who adds another phrase using another wall word.  That student passes the paper once more, adding another phrase containing a wall word and checking the sentence.
9. Communication Game - Teacher rolls a die.  If the roll is 1 or 2, a student must act out a wall word.  If the roll is 3 or 4, a student must draw, without talking, the word meaning for the class to guess.  If the roll is 5 or 6, the student must explain the word without using the word itself or body motions.
10. Get Moving – Students spell wall words using their bodies (mind-body connections).  Tall letters are spelled with arms straight up in the air.  Small letters are spelled with arms bent and hands on hips.  Dropped letters are spelled with hands on hips and knees bent.
11. Riddles, riddles, riddles – Have students create riddles for words such as What has 6 letters, starts with p…?
12. Roll That Die – Roll a die.  Students identify words on Word Wall having that number of letters, giving a definition and a sentence for each
13. Word Wall Stories – Divide the class into teams.  Each team writes a creative story using as many wall words as possible.
14. Crisscross Words- Played like Scrabble where students fit words together.
15. How Much Are Your Words Worth? – Search the wall for words that add up to a certain pre-determined value. (a=1, b=2, c=3, etc.)
16. 20 Questions – Students take turns asking Yes or No questions about the word.
17. “I Spy” – Have students search the wall by saying “I spy with my little eye, a word that…..”.  Complete it with a clue such as “is the antonym of sad” or “rhymes with stop” or “is a verb” or “means…”.
18. Scavenger Hunt – Search the word wall for words that fit a certain category.
19. Alliterative Sentences – Write a sentence using as many word wall words beginning with the same letter as possible.
20. Fix-It – Identify words that have prefixes and suffixes.
21. Syllabicate – Choose words to divide into syllables.
22. Sentences – Choose a noun and a verb from the wall.  Write a declarative, interrogative, imperative and exclamatory sentence using the two words.
23.  Context Clues – Write a sentence leaving a blank for a word wall word to be inserted.

2.  Snap-Crackle-Pop Game
1. One person in the group is designated “teacher.”  Only that person sees the cards that are drawn and knows the correct answers.  As a team, select a “teacher.”  The teacher will hold the answer sheet during the game and will not show it to anyone else.
2. Starting with the person on the teacher’s right, each person takes a turn drawing a card out of the container.  The person drawing the card does not look at it, but hands it to the teacher.
3. The teacher reads the clue, question, word, definition, etc. to the person.  If the person gets the answer right, he/she gets to keep the card.  If the answer is wrong, the card goes back into the container, and the teacher mixes up the cards and goes on to the next person.
4. If someone draws a Snap, Crackle, or Pop card, all of their accumulated cards go back in the container.  The Snap, Crackle, or Pop card DOES NOT go back into the basket.  There is only one of each word in the container.
5. The game is over when all the cards are gone out of the container or when time is called.
6. The winner is the person with the most cards.  (How about a Rice Crispy Treat as the award for the winner?)

3.Exit slips--Ask students to record 3 things they have learned, 2 things they have confirmed (already knew), and 1 question they have.  Teachers can modify what they ask for on the passes and can use them as entrance slips as well.  Exit/admit slips can be used to ask students to summarize, reflect, clarify, or question about the topic to be studied, homework, or previous reading. 

4. Sticky Note Reading  
Students are unable to take notes directly in their textbooks.  Using Post-it notes, students can record their thoughts and attach them to the page where they read the information that triggered the thought.  Post-it notes can be used to identify unfamiliar vocabulary, ask questions, make comments, agree or disagree, or make connections to another text or their lives.  Color code sticky notes by purpose. (Strips of colored transparency sheets also work!)

5.  Idea Completion or Sentence Stems
This activity is an alternative to the often used method of having students write their own sentences using the target word.  Sentence stems help students avoid common errors in their thinking.  The teacher structures the sentences with a sentence stem which requires students to integrate what they know and understand about the word’s meaning in context to explain a situation.  There are a number of variations that can be used easily in class.  
· Idea Completion:  The tennis instructor said Sharon was a novice at the game because…The banker was considered a philanthropist because…
· Questions, Reasons, Examples (What is something you could do to impress your teacher? Impress your mom? Or which of these things might be extraordinary? A person who has a library card or a person who has read all the books in the library?)
· Making Choices (Say the word clutch if I mention something that you could clutch… purse, wallet, branches when you’re climbing a tree, bumblebee)
· Comparing Terms:  
· Alike (compare)
______and ________are similar because they both…
                         Different (contrast)
 _____and _______ are different because____is_____ but________is__________
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